Introduction
I am honoured to have the opportunity to speak this afternoon. I would like to begin by acknowledging that this city, Toronto, is located on the traditional Indigenous territory of the Haudenosaunee people and more recently the Mississaugas of the New Credit. This land where we are holding this conference was also the subject of the Dish With One Spoon Wampum Belt Covenant, which was an agreement between the Iroquois Confederacy and the Ojibwe and allied nations to share and care for the resources around the Great Lakes. This territory is also covered by the Upper Canada Treaties. 1 This is powerful territory that has always been a meeting place for Indigenous nations and it is a very good place for us to gather to learn together about the risks and rewards of clinical legal education.
I come to you from 2800 km away -from the City of Saskatoon, in the Province of Saskatchewan -half way across this country. My city is located on Treaty 6 Territory, which is also the homeland of the Metis Nation. I am the great I share a little bit about where I come from and where I am located and a little bit about the dynamics in my home community because I have learned that it is important for us to always situate ourselves so that it might become clear that we are all coming from different places, and to underscore the fact that our knowledge and ideas are contingent and rooted in particular places and histories. 10 http://www.stats.gov.sk.ca/stats/pop/2011Aboriginal%20People.pdf (accessed November 19, 2016) . 7 See www.classiclaw.ca 8 For one study showing the ways that colonialism produces "trauma trails" in the present day lives of people, see Judy Atkinson, Trauma Trails, Recreating Song Lines: the Transgenerational Effects of Trauma in Indigenous Australia (Sydney: Spinifex, 2002) . 9 Esther Epp-Thiessen, "Mennonites Colonizing Canada and the US" (2014) 2 Intersections: MCC theory and Practice Quarterly p13, online at : http://mcccanada.ca/sites/mcccanada.ca/files/media/common/documents/intersectionswinter2014 web.pdf and see Driedger, supra note 3. 10 See Lisa Monchalin, who writes that "This presentation of the instructor [or researcher] as a subjective self is important and must not be glossed over given the colonial past and present" and "We must acknowledge that where one stands in the world affects one's view". Lisa Monchalin, The Colonial Problem: An Indigenous Perspective on Crime and Injustice in Canada (Toronto: University of Toronto Press, 2016) at xvii and xix. the same risks in our own local contexts. And this is why it makes so much sense to come together from around the world to share our experiences and learn together.
A world in crisis
The theme of this conference is the "risks and rewards of clinical legal education". When I first heard about this theme, I was particularly struck by the word "risk". Risk is a word that feels so reflective of our world right now, and I thought I would try to think about where clinical legal education is situated in the larger world of risk and crisis that we inhabit today -what our role is in relation to this world and what the rewards of clinical legal education in our world of risk and endless crisis might be. rule do not devote a massive amount of attention or time to the consideration of the complex problems that shake our world and to thinking about how law and the legal profession might respond. Indeed, to the contrary, it seems to be the case that at least in Canada, most first year law students spend more time thinking about arcane features of nineteenth century England from which so many of the cases arise than they do seriously contemplating the deep and growing problems of our world at this moment. Of course -that is the legal method -looking backwards for precedent and solutions, while continuously claiming neutrality,
placelessness, and what Elizabeth McDowell calls ""point-of-viewlessness".
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In fact, as critical observers have noted, legal education tends to obsessively focus students' attention away from the social, economic and political contexts within which legal problems are created and that, far from promoting neutrality, this approach tends to promote conservative ideological orientations in law students and a desire to maintain the status quo. 28 In a fascinating study of the In other words, legal education tends to produce lawyers who see themselves as technocratic solvers of individualized problems, maintainers of the existing order, and ill-prepared to engage with the large, systemic problems that haunt our world.
There are costs to these tendencies in legal education to eschew discussions about justice and to turn away from a moral engagement with the complex problems of the world: some researchers have connected these tendencies at least in part to the widely observed phenomenon of law students becoming dispirited, unhappy and deeply cynical about the possibility of the world becoming better. And the legal profession as a whole is undermined when we fail to centralize the advancement of justice in our law schools: as Sameer Ashar has argued, the legal profession's social power depends at least in part on a public conception that it has an interest in a wider public good and this power is eroded when we fail to take this focus on the wider public good seriously.
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Of course, I know it is more complicated than I have described -and there are strong countercurrents within legal education (beyond clinics) that seek to deal with questions of justice and the role of the legal profession in advancing justice in our world. Law students themselves have incredible agency to resist the dominant messages that they receive and work towards justice. But these changes and acts of resistance tend to remain peripheral to the main curriculum and the messages that it imparts. training for the status quo. In Canada and elsewhere there is pressure on law schools from the legal profession and regulators to do even more to train law students to be ready to embrace practice within the context of the current order.
Clinical legal education in a risk-filled world
As Sameer Ashar and others have pointed out, this current order has produced a profession that is increasingly disaggregated, outsourced, commodified, transient, and technocratic (to the point where some futurists are predicting that robots could take over many functions of lawyers). 39 The danger is that by taking on a skills training mandate to prepare students to conform to the profession's desires 
Place to Encounter and understand injustice
The first key contribution of clinical legal education is that it is a site where we encounter and begin to understand injustice and specifically, law's relation to injustice and harm in communities. In clinics, we are shaken awake from viewing the status quo as acceptable because we encounter the suffering and trouble that flows from our current order. We start to see more clearly how risk and violence are unevenly distributed in society so that some individuals, including most legal system insiders, are shielded from this risk while others, including most clinic clients, are immersed in it on a daily basis.
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We also begin to see how, as social order and the quick and often brutal violence of the police and carceral apparatuses that protect it. 46 But our ability in clinics to truly see or comprehend the injustice that we witness is incomplete if we do not work in solidarity with communities. There is a danger that we will see our clients' experiences as individual and isolated. I would suggest that this task of working with our communities to seek to understand the injustice that communities face is an area that should be central to the work of clinics, and that working with communities who are the experts in these things can be one of the hugest rewards of clinical legal education. I also think the knowledge and analysis generated through such collaborations with communities can also inspire and engage law students and legal scholars and researchers outside of the clinical context, and could be an important intellectual contribution to the mandate of law schools to engage in meaningful legal research and scholarship. have engaged in community based critical education projects that bring law students and community members together -not in a relationship of lawyer and client but rather as co-learners -to delve into discussions of justice and injustice.
One initiative involves bringing together law students and other university students together with former members of street gangs in a semester long class held at a local community centre. In this class, which we call "Wahkohtowin", which means "kinship" or "relationship" in Cree, we read legal texts and discuss justice issues in our city. the exercise of power against vulnerable bodies and indeed how the words of legal texts can be transcribed violently onto the bodies of people.
We have also engaged at our clinic in community research and consultation projects, where we talk to community members and clients about their experiences in the justice system. This has helped us understand better how law and the justice system work in our community and has led to some important insights. For example, in a research project, we asked community members about their thoughts about access to justice. What we heard is requiring us to learn to reframe the problem not so much as one of access to courts and dispute resolution systems, but a problem of a justice system that is suffocating community members through welfare rules, child apprehension regimes, policing, and prisons.
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When clinics, clinical students and communities work together to name, and analyze the injustice that exists in our communities, the "normal world" becomes strange, absurd and frankly unacceptable. To quote Paulo Freire, we 49 The results of this qualitative research project will be published in the future. begin to see that our current reality is a "perverse reality"
50
-that it is a reality that calls for change. We begin to see larger patterns that create what otherwise appear to be individual or isolated legal problems. We also confront the ways in which law and our legal system are implicated in ongoing injustice.
Place to imagine & practice justice build the world we wish to see
And this and in clinics, we start to imagine and dream a more just world, and we see that the dream of justice is completely entangled up with action and work for justice. In this sense, while legal education as a whole has been described as sowing cynicism, clinical legal education is at its heart profoundly hopeful, even in the face of extraordinary risk and crisis. This is perhaps because in clinical legal education, a response to injustice is always demanded. There is no ability to sit back or retreat to a place of abstraction or pure critique. There is no ivory tower. housing, and the ability to walk on the streets without fear of police, a society where youth have hope for the future.
So how do clinics respond and what does this mean for our pedagogy and practice? I think each of you and the communities with which you work will answer this differently depending on the particular way that the risk and crises of the world take form in the place where you work. At our clinic, CLASSIC, we are involved in both systemic initiatives that seek to address the underlying issues that give rise to injustice in our community, as well as a continuing commitment to individual client advocacy. Thus, CLASSIC engages in working with a renters' rights group on housing issues, working in collaboration with community partners on prison rights issues, addressing issues to do with the sentencing of Indigenous people in the criminal justice system, and many more projects.
But we also recognize that individual advocacy in courts and tribunals can be a site for practicing law in a way that tries to promote justice. At CLASSIC, we developed what we call our "philosophy of practice" in consultation with community partners, and the rich clinical literature in this area, to guide our individual advocacy with clients. This document, which acknowledges that our clients are the experts in their lives, acknowledges that legal processes are usually only one part of the solution to any problem that our clients face, and explicitly makes a social justice commitment, is a document that students grapple with and reflect on during our term.
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It helps reveal that all legal practice is rooted in (usually unstated) ideologies and philosophies, and is a good document to have on hand as students consider the roles of lawyers and law students in communities.
In our clinic, we are also seeking to try to understand whether and how legal practice can be "decolonized". This project involves lots of community engagement and work with our cultural advisor and others. It has led already to concrete changes in our practice: for example, students learn as part of their orientation to the clinic about the meaning and significance of smudging within Indigenous traditions of our territory, and learn how to smudge with clients who request this. We are incorporating education about Indigenous legal traditions in our training program. One of our Indigenous students has recently taken on a practice of acknowledging treaty territory whenever he speaks in court -a practice that calls attention to the colonial history of the institution and the larger context of land and the relationship between Indigenous and non-Indigenous people. critically reflecting on these new modes of practice that promote the visions of justice articulated by our communities is a crucial and deeply rewarding task of clinical legal education.
Conclusion
Paulo Freire wrote:
Nobody can be in the world, with the world, and with others in a neutral Now more than ever, as the injustices in our world keep mounting, as we see that law and the legal profession have helped to build and maintain this world, and as the feeling of risk and danger keeps rising around us, the fact that it is impossible to be neutral in relation to the world is more obvious than ever. In the face of this world of risk, we must continually ask, with Freire, "In favour of what do we study? Against who so we study?" I propose that clinical legal education can and should embrace its role as a central place within legal education where we study, learn and practice in favour of justice, where we study, learn and practice against injustice. This is the reward of clinical legal education in our world of risk.
